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Chapter I
THE PROBLEM AND ITS BACKGROUND

The Problem
This study deals with some of the reactions of freshmen women
enrolled in the curriculum of Home Economics at Western Michigan Uni
versity.

It surveys their opinions concerning the effectiveness of

personal and vocational counseling, both within the Department and
the Counseling Bureau of the University.

The suggestions of the

freshmen women for attaining better adjustment to the first year of
college are also considered.
The effect of counseling on the adjustments of students to col
lege living has been discussed and researched at length.
remain many unanswered questions.
their personal problems?

Yet, there

Can counseling help students solve

Particularly, can counseling help freshmen

women in home economics solve their problems and improve their adjust
ments so that their years on campus will be more successful and
satisfying?

Does counseling really contribute to insightful, empiri

cal vocational decision-making so that students can enjoy life in the
career they have chosen?
A first step in finding answers to these questions would be to
determine what kind of people come to college.

This knowledge would

help counselors understand students before they arrive.

1
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Who Comes To College?
In implementing an adequate program for counseling freshmen,
several tasks need to be accomplished.

An analysis should be made

of those who come to college and their goals must be identified.
Investigations in these areas show these results:
1.

Bay (1) writes that "each student who enters
college is motivated by a variety of social
incentives.

This is due to their varied

backgrounds."
2.

Douvan and Kaye (8) have separated motiva
tional factors for college by class levels
and by sex.

They divide the students into

lower class, lower-middle class, and uppermiddle class when dealing with motivational
factors.

The divisions are described in this

way:
Lower-class Students
a.

Lower-class parents who are dissatis
fied with their lots in life translate
their dissatisfaction into a mobility
quest in their children.

b.

Lower-class parents who are satisfied
with their lots in life seldom have
children who attend college.

Lower-middle Class
a.

Lower-middle class females have clear
goals of preparing for work that
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will provide for job security.
b.

Lower-middle class females want to
meet people, including a man to marry.

c.

Lower-middle class females seek self
change that will contribute to their
attractiveness to others and make them
more "middle class."

Upper-middle Class
a.

Upper-middle class females look upon
college as an end in itself.

b.

Upper-middle class females either want
to meet a potential husband or effect
personal growth.

c.

Upper-middle class females seldom
seem concerned with college for future
economic gain.

Other studies in this area support the findings of Bay, Douvan,
and Kaye.

After these students who differ greatly in many ways

arrive on a college campus, they have a need for individualized
counseling.

Counseling of Freshmen Women
Once the female student is in college, she becomes a part of the
many subcultures which together are the total culture of the campus.
She develops in this culture, arriving as raw material and emerging
as an end-product.
one.

The average student sees her new role as a complex

The changes that take place in the transition, especially during
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the freshman year, may be influenced greatly by the counseling she
receives.
The United States is still a country that categorizes vocations
as being masculine or feminine.

These stereotypes are prevalent in

counseling offices and throughout the student body.

The intelligent,

career-bound woman is thought of as masculine, while the less intelli
gent, or less overtly intelligent woman who is marriage-minded is con
sidered feminine.

This attitude affects counseling.

Writers and

counselors of college women indicate a need for a more realistic type
of counseling for women.

Some of these writers express the following

ideas:
1.

Gurin (13) and others believe that social and emo
tional factors interfere more in counseling than
counselors are aware of.

This trio (Gurin, New York

University; Nachmann, University of Michigan; and
Segal, University of Buffalo), while counseling
together at the University of Michigan, found that
social and emotional factors had a distorting influ
ence in counseling women.

Male counselors, who are

themselves insecure about their own masculinity,
were guilty of suggesting "feminine" occupations to
women because they are threatened by competitive
women.

Women counselors, in turn, through worry of

appearing masculine, can miscounsel.

Self-knowledge

on the part of the counselors is imperative so that
they can react to students individually rather than
to a stereotype.
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2.

Lewis (18), basing his opinions on Friedan's book,
The Feminine Mystique, and other works, together
with his years of counseling experience at Iowa
State University, concludes that help is needed in
order for college women to broaden their thinking
and provide better information about job possibi
lities.

His work has shown that it is the able

women who are least understood and least helped.
3.

Vetter's (35) study was undertaken to learn more
about the variables that differentiate persons
who are likely to be satisfied with homemaking
from those who are apt to be satisfied with a
career.

The sample consisted of 218 seniors from

the College of Home Economics at Iowa State Uni
versity.

A Thurstone-type attitude scale, indi

cating preference for homemaking or a professional
career, was administered.

The Strong Vocational

Interest Blank for women was administered; a 36item biographical inventory was devised by the
investigators and administered.

Scores from the

following tests that were in the students' files,
and which were available to the investigators,
were:

the Guilford-Zimmerman Temperament Survey;

ACE; the Cooperative English Test; and the Iowa
Placement Mathematics Test.

Intercorrelations

between various predictor variables were made.
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The personality tests showed that women oriented
to homemaking were more at ease in social situa
tions, more sure of themselves, and more tolerant
of people than career-minded women.

In this

study there was a negative relationship between
career preference and intelligence.
The investigators state that there is a
real need for more research in the whole general
area of how to counsel women, since little has
been done.
Counselors need the results of empirical research to use as a
background for their own counseling of women.

Such research would be

of special benefit to those counselors who feel insecure about coun
seling women or who counsel mostly through social stereotypes.

Further,

counselors need to understand themselves, as well as women students, in
order to be effective in helping them adjust to college living and
select a suitable career.

Although freshmen in home economics have

adjustment problems that are generally similar to those of other fresh
man women, they also have adjustments peculiar to this curriculum
because of the tremendous variety of careers within the home economics
area from which to choose.

Vocational and Personal Counseling of
Home Economics Freshmen
Although home economics departments are aware of the variety of
careers available to students in this curriculum, they sometimes fail
in apprising women of career possibilities.

The tendency is to counsel
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women into home economics teaching.

When the counseling of students

is handled through a central bureau, lack of information is frequently
the cause of poor or limited counseling.
In a specialized area, where career possibilities are as broad
and varied as those in home economics, a possible solution might be a
counselor within the department, acting as a coordinator for the rest
of the staff in a planned effort to describe careers in all areas.
Such a person could help bridge the career and marriage dilemma men
tioned earlier in this paper, since training for a career can also
include the same kinds of knowledge and skills utilized in marriage.
Well-informed counselors can help women realize that their training
can be used at one period of their life for a career and at another
time for marriage.

Often they are used in both areas simultaneously.

Counselors should be aware of the new concepts of counseling women so
that the dichotomy of marriage and career will no longer exist.

The Purpose
In accord with the need evidenced in the previous discussion, the
purpose of this study is to determine whether a program of counseling of
home economics students will produce significantly better vocational
choices and better adjustment to the freshman year.
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Chapter II
METHODS EMPLOYED

The Problem
The purpose of this chapter is to describe the methods used to
collect data appropriate to the problem of the study.

Selection of Students
The students selected for this study were 36 freshmen women who
were enrolled in the Home Economics curriculum at Western Michigan
University in the Fall Semester 1965.

These 36 students were selected

at random from those living in dormitories on campus.

Eighteen were

selected from the 36 at random to form the experimental group which
received special counseling.

The others formed the control group and

did not receive special counseling.

The Counseling Program
The special counseling of those students in the experimental group
was carried out in the following way.

The study was planned to include

an hour or more of counseling each week for each student, the time being
determined by each student.

The counseling sessions were not structured

and the indirect method was used.
The object of the counseling sessions was to help students analyze
and evaluate their problems and, hopefully, come to satisfactory con
clusions or decisions.

The semester of counseling consisted of the

following:

8
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1.

All types of personal problems were discussed
during counseling.

2.

Students under counseling were given voca
tional information on an individual basis.
Broad general categories of careers in home
economics were discussed with students and
detailed descriptions of specific jobs were
given.

3.

The writer took nine of the experimental stu
dents on five field trips so that they could
get a more accurate view of five career choices.

4.

Combining marriage and career and returning to
finish school at a later time was discussed in
counseling sessions, since these are subjects
of concern to many college women.

5.

Students were free to come into the counseling
office without appointments since they were in
and out of the building frequently.

The Testing Program
In order to compare the results produced by the specialcounsel
ing between the experimental group and the control group,three

tests

were administered.
1.

The Mooney Problem Check List was administered
before and at the end of the project to both
groups in order to determine whether any changes
might result from the counseling effort. The
test covers various areas of personal problems
and is designed so that problems are designated
as either somewhat troublesome or as seriously
troublesome.

2.

The Johnson Home Economics Inventory is a voca
tional test similar in structure to the Strong.
It differs in that it involves only the area of
home economics and goes into depth in 14 general
career categories of this field. This test was
administered to the experimental group during
the early stages of counseling and was used to
narrow career choices.

3.

The Minnesota Teacher Attitude Inventory measures
the attitudes of the testee toward teacher-pupil
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relationships. The test is designed to estab
lish whether or not a student is suited for a
teaching career. The scores on this test were
compared with the "teacher category" on the
Johnson test.
The results of these tests appear in Chapter III.

Administration of Questionnaires
Two questionnaires were administered to the 36 students at the
end of the Fall Semester in January 1966 for further comparison of the
experimental and control groups.

The questionnaires were designed in

the following manner:
1.

One questionnaire, entitled "The Suggestion Box,"
concerned the students' opinions and suggestions
as to how to make the freshman year more produc
tive and meaningful. The items dealt with the
students' high-school experiences, their atti
tudes toward campus living and toward their
families.

2.

The other questionnaire, entitled "Almost Sopho
more Views," covered attitudes toward careers,
college goals, and marriage.
One section dealt
with the students' views on departmental versus
centralized counseling.

Analysis of Records
The social life of the members of the two groups was measured by
the student's participation in activities, membership in on-campus
clubs, and amount of dating.

The measurements j.n these areas were

obtained also with a questionnaire.

It was assumed that students with

a more active social life were more apt to be better adjusted to campus
living.
The grade-point average of the students in the experimental and
control groups was obtained from the records of Western Michigan
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University at the end of the Fall Semester.

It was assumed that stu

dents who had been counseled would have a higher grade-point average
than students who were not counseled.
The dropout rate of both groups was also compared on the assump
tion that counseling would reduce dropouts.
The data obtained from these analyses appear in the next chapter.
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Chapter III
TABULATION AND ANALYSIS OF DATA

The Problem
The purpose of this chapter is to tabulate and analyze the data
that were collected as described in Chapter II.

Analysis of Results Obtained With
the Mooney Problem Check List
In responding to the Mooney Problem Check List, a student checks
those areas in which he believes he has concerns.

Thus, a high score

indicates a high degree of concern and a low score, a low degree of
concern.

Improved adjustment, therefore, on the part of the student

is evidenced by a lower score.

The differences between the scores

obtained by the experimental and control groups on the tests admin
istered at the beginning and the end of this investigation were com
puted and appear in the table that follows.

In order to access the

significance of any differences that might exist, the data were ana
lyzed statistically using the Student "_t" Test.
The "t" for the experimental group, 3.87, was statistically signi
ficant at the .01 level.

The "t" for the control group was 2.32 and

was not statistically significant at the 5 percent level.

Thus, one

can assume that the adjustment of the experimental group improved dur
ing the project, whereas that of the control group did not.

This con

clusion must be accessed in light of the validity of the tests and the
defensibility of the techniques used.

12
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Table I
Di 1'!crenees Between Scores on
the Mooney Prob1em Check List at the
Beginning and End of the Study

Experimental Croup

Control Group
-21
-04
-12
-31
-08
+06
-24
-09
-03
-01
+01
-09
+03
+08
-01
+03

-32
-25
-13
+02
-81
-43
+22
-03
-32
-32
-11
-08
+26
-85
-47
-51
-50
-35

---

N = 18
d = -498
d2 = 29,394

N = 16
d = -102
d2 = 2,494

Results of Analysis With
the Johnson Home Economics Inventory
and the Minnesota Teacher Attitude Inventory
The scores obtained on the Minnesota Teacher Attitude Inventory,
which is designed to determine whether or not a student is suited for
a teaching career, were compared with those obtained on the Johnson
Home Economics Inventory, which assesses interests in various career
categories of home economics.
order correlations.

The statistical analysis involved rank

However, the results were not statistically signi

ficant and, hence, no further comment is made.
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Questionnaire I
Questionnaire I dealt with the students' opinions and sugges
tions as to how to make the freshman year more productive and meaning
ful.

Among the most cogent comments made were the following:
Criticisms or Suggestions Made by
Freshmen Students About Orientation and
First-Semester Adjustment
1.

There

is a lack of space to study.

2.

The dormitories are too noisy and crowded.

3.

Students are not informed about social activities.

4.

The lines are too long at registration.

5.

Sections are closed before students arrive.

6.

There should be a counselor or director to talk
to incoming groups about what to expect the first
year.

7.

There should be several meetings of girls the
first few weeks of school to orient them to col
lege living.

8.

There should be more help from counselors during
registration.

9.

New students need tours of the campus.

10.

There is a need for more quiet hours in the
dormitories.

11.

Rules and other information about Western life
should be sent to the student before she arrives.

12.

The rooms are over-heated.

13.

Orientation had too much testing at such a hectic
time.

14.

Orientation should be a day longer.
confusing.

15.

The telephone system is bad.

It is too

It needs improving.
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16.

There should be more mixers.

17.

The instructors are not clear at registration.

18.

There are too few classes open and too few
sections.

19.

It would help if upper classman could instruct
freshmen girls.

20.

A student should meet her roommate before arri
val time.

21.

The school should use the "big sister" system.

22.

The instructors seem to feel no concern for the
students.

23.

Library orientation should be included somewhere.

24.

Individualism should be a "must."

25.

Physical education classes should not be so hard
to get in.

26.

Incoming freshmen should have more personal coun
seling during orientation and immediately after
classes begin.

27.

There is too much stress placed on rote memory
work, rather than on true learning and understanding.

28.

There should be special study rooms for students
who want to study.

29.

All freshmen should be scheduled for regular coun
seling services.

Questionnaire II
Questionnaire II dealt with the attitudes of the freshmen stu
dents toward careers, college goals, marriage, and parents.

Among the

more cogent comments that were made were the following:
Criticisms and Suggestions Made by Freshmen
Students About Their High-School Training and Their Parents
1.

I was not prepared well enough for college
subjects.
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2.

I lack knowledge on how to study.

3.

I had poor counseling in high school on career
possibilities.

4.

I lack knowledge on how to take college notes.

5.

There is a need of much more writing and read
ing in high school.

6.

High-school English departments should know more
about what colleges are doing.

7.

I was not prepared to make decisions for myself.

8.

I was not prepared to care for myself, my clothes,
my room, and so forth.

9. I had not been away from home before. Parents
should make sure that their children have this
experience.
10. I was not prepared to manage money or a checking
account.

Career Information
Tables II through XI summarize data obtained with the various
methods used in this study to collect career information.

The titles

and subtitles of these tables indicate the areas of information that
have been summarized.

In many cases, these tables compare results

obtained for the experimental and the control groups.

Table II
Career Information
Question:

Do You Expect to Work After Graduation?

Experimental Group
Control Group

Yes

No

16
13

1
2

Undecided
1
1
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Table III
Marriage Versus Career

Question:

Do you plan to combine marriage and a career?
Experimental Control

After children are grown
After children start school
Until I have children
Yes
No

3
2
0
10
3

1
1
6
7
1

Table IV
Vocational Decision Making

Question:

Have You Made A Career Decision?
Experimental

Teaching
Journalism related to home economics
Marketing
Teaching of foods
Retailing
Dietetics
Child Development Center Work
Home Extension
Demonstrating
Interior Design
Buyer
Undecided
Can't finish school now
Total

7
1
1
1
2
1
1

3
1
18

Control
5

1

1
1
1
2
5
16
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Table V
Experimental Group: Departmental Counseling Versus
Centralized Counseling

Advantages of a Counselor of Personal
Problems Located in a Department:
It is better to be with a person you trust.
It is easier to talk to a woman.
A departmental person would be more interested
in the student.
A student is more willing to go to a small
department.
This person would understand the student's
whole situation.
It would be more personal.
The counselor is more accessible.
I would feel freer and more relaxed with this
person.
Departmental counselors know students better.
You could always see the same person.
If you had known this person previously, it
would be an advantage.
As time went on you would grow closer to this
person.
It would be an advantage for school problems.

^Responses

1
2

3
2

2
2

7
3
4

1

Disadvantages:
Your friends would know you went.
Perhaps the student or counselor would feel ill
at ease in a classroom.
It would be hard for the counselor to remain
impersonal in the classroom.
Counselor might be biased.
If the counselor were your teacher, you might
keep some things back.
Students might bother the counselor too much.

1
1
1
1
1
1

*Students gave more than one answer.
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Table VI
Control Group: Departmental Counseling Versus
Centralized Counseling

Advantages of a Counselor of Personal Problems
Located in a Department:

*Responses

It would be more personal.
You would be more willing to go to someone
in the department.
If you know the counselor personally, you
can talk to her more easily.
She would understand your problems better.
The counselor is more accessible.
It would be advantageous.

3
2
6
2
3
1

Disadvantages:
The counselor might favor the person she is
counseling.
You might feel strange seeing the counselor
around a lot.

1
1

‘
-’
'Students could give more than one answer.

Table VII
Other Freshman Girls in the Home Economics Department:
Departmental Counseling Versus Centralized Counseling

Advantages of a Counselor of Personal Problems
Located in a Department:

*Responses

The counselor would be more accessible.
You would be more at ease with a woman in the
department.
It is easier to talk with someone in a small
department rather than a large counseling bureau.
You know the person you are talking to.
It is more intimate or personal.
You would be able to stay with the same person.

5
3
3
1
2
1

No Disadvantages Listed

*Students could give more than one answer.
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Table VIII
Experimental Group: Departmental Counseling Versus
Centralized Counseling

Advantages of a Counselor for Academic Counsel
ing Located in the Department:

*Responses

She would know most about requirements of home
economics careers.
She would know the students personally so could
best advise them.
The Counseling Bureau cannot possibly know spe
cific, minor details about all careers.
Departmental counseling should be done but with
several available.
The person would be more accessible.
This person would be more interested in the
student.

10
4
1
1
2
2

Advantages of a Centralized Bureau:
The Home Economics Department lacks knowledge
about other areas on campus.

1

*Students could give more than one answer.

Table XX
Control Group: Departmental Counseling Versus
Centralized Counseling

Advantages of a Counselor for Academic Counsel
ing Located in the Department:

*Responses

They would know more about the requirements
of home economics.
Students would feel more at ease.
It is more personal.
It is more accessible.
You have more confidence in a departmental
counselor.
The department can give you career insights.

8
1
3
1
1
1

Advantages of a Centralized Bureau:
There is the advantage of talking over your spe
cific course and your general course.

1

*Students could give more than one answer.
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Table X
Other Freshman Girls in the Home Economics Department:
Departmental Counseling Versus Centralized Counseling

^Responses

Advantages of a Counselor of Academic Counsel
ing Located in the Department:
The person would be more accessible.
You would feel more at ease.
They'Would know the requirements better.
Personal problems and academic problems could
be done together.
The person would be more interested in you.
The person would be a specialist.
It is a more personal situation.
Either place if they know the requirements.

1
2

3
1
1
1
1
1

No Advantages Listed for a Centralized Bureau
*Students could give more than one answer.

Table XI
Effects of Counseling on Five Variables

Variables
1.

Number of dates

2.

Campus clus membership

3.

Student activities

4.

Grade-point average

5.

Dropout rate

Median
at 18
Above
Below
Above
Below
Above
Below
Above
Below

Experi
mental Control
11
7
6
12
8
10
11
7
0

3
14
5
12
7
10
5
12
1
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Chapter IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The Problem
The purpose of this study was to investigate the effect of personal
and vocational counseling on the adjustment of freshmen women enrolled
in home economics to college living.
A selected group of these freshmen were administered several tests
in order to collect data and determine to what extent the counseling was
effective.

A Mooney Problem Check List was given to both the experimen

tal and control groups at the beginning and at the end of the study and
the results were tabulated and compared.

The Johnson Home Economics and

the Minnesota Teacher Attitude Inventory were administered to the experi
mental group in order to obtain vocational information.
Students in both groups were administered questionnaires in order
to determine their opinions on departmental counseling, vocational direc
tion, and the effect of parents, their high school, and freshmen orien
tation on their college adjustment.
Data on grade-point average, dropouts, and social activities were
tabulated and compared for both groups.

Conclusions
Insofar as the teachniques are valid, the following conclusions
seem defensible:

22
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1.

Individualized counseling helps students solve
personal problems.

2.

Freshmen women believe parents have not prepared
them for college living, especially in three
areas. These are knowing how to care for their
personal belongings, how to handle money ade
quately, and how to make decisions.

3.

Freshmen women were critical of their high schools
for not preparing them adequately in the areas of
the language arts. They also believed they were
ill-prepared for taking notes and knowing how to
study.

4.

Freshmen women suggested that the University
could improve the student's adjustment during the
first year in the following ways:
a.

Lengthen orientation and give more infor
mation and help at that time.

b.

Provide better space to study.

c.

Improve the crowded and noisy conditions
in the dormitories.

d. Provide more counseling.
5.

Freshmen women prefer departmental counseling over
centralized counseling for the following reasons:
a. The counselor is more accessible.
b. The counselor knows the student better. This
makes the counseling more relaxed and the
student can talk more freely.

6.

c.

The counselor would have more interest in
the student.

d.

A small department makes the student more
relaxed.

e.

The counselor understands the requirements
for home economics careers.

f.

Personal acquaintance with the student helps
the counselor advise her better about careers.

Freshmen women who were counseled had made more career
decisions and the variety of decisions was greater.

R eproduced with permission of the copyright owner. Further reproduction prohibited without permission.

24
More of these women planned on combining marriage
and a career.
7.

The grade-point average was higher in the counseled
group.

8.

The student's social life improved with the coun
seled group in that they had more dates, although
their other social activities differed little from
those of the control group.

9.

The counseled group had no dropouts while the con
trol group had one.

Recommendations
Insofar as the conclusions are defensible, the following recommenda
tions seem reasonable:
1.

High schools and colleges should have better com
munication concerning the academic needs of a col
lege freshmen student.

2.

The University should make a study of students'
criticisms of orientation and living conditions.

3.

All freshmen students should be provided with regu
lar scheduled counseling.

4.

Counseling, both personal and vocational, should be
provided by the department in which the student
intends to major.
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